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We invite you to come on an exciting learning journey.

 Discover, create, invent, explore.  Join the adventure …….
Teacher Standards
Teachers at Rivington Primary School will be expected to be familiar with these standards and to be prepared to audit their own performance against these standards in preparation for any appraisal meeting. An annual audit against these standards is now statutory.
In September 2012, the Teachers’ Standards replaced the range of professional standards previously published by the TDA. The new Teachers’ Standards apply to all teachers regardless of their career stage. The standards will need to be applied as appropriate to the role and context within which a trainee or teacher is practising. The professional judgement of head teachers and appraisers will be central to appraisal against these standards.  
The following document has been designed as a tool to give teachers and appraisers the opportunity to audit performance against the standards and the agreed descriptors of those standards. The criteria provided here are by no means exhaustive and should not be interpreted as a definitive assessment of performance. The descriptors are in line with those in the Ofsted framework.
The standards in Part 1 are presented as separate headings, numbered 1 to 8, each of which is accompanied by a number of sub headings. The sub headings are an integral part of the standards and are designed to amplify the scope of each heading. The sub headings should not be interpreted as separate standards in their own right, but should be used by those assessing trainees and teachers to track progress against the standards, to determine areas where additional development might need to be observed, or to identify areas where a trainee or teacher is already demonstrating excellent practice relevant to that standard. 
	


The following descriptors have been agreed by all teaching staff as the minimum level of practice expected of trainees and teachers at Rivington Primary School. 

We have also agreed what demonstrates exceptional performance in the classroom for each of the eight standards
Each standard is accompanied by the appropriate Ofsted grade descriptors for good and outstanding practice
Standards for Teachers – Part one – Teaching descriptors
	1.0  Set high expectations which inspire, motivate and challenge pupils

	What does this standard look like in my school – School agreed descriptors
	Not fully met
	Met
	Exceeded

	1.1 Establish a safe and stimulating environment for pupils, rooted in mutual respect
· The learning environment is stimulating, purposeful, well-resourced and supports independent learning e.g. clearly demarcated areas, with evidence of talk for learning strategies that encourage co-operative and collaborative problem solving. 
· The learning environment conveys a sense of high expectations and pride in pupils’ work
· Positive teacher – pupil relationships where pupils feel it matters to teachers that they do well.

· All teachers will plan for and deliver defined differentiated tasks with high challenge for all pupils 

· Positive relationships underpinned by a caring ethos means children feel safe, feel cared for and keen to do their best
	
	
	

	1.2 Set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions
· On-going formative assessment is used well to target learning for specific groups

· All teachers can demonstrate progress and learning where ALL pupils, including those entitled to pupil premium funding, the most able, those that need to catch up and pupils with SEND can access age (and ability) related tasks, activities and learning opportunities

· Teachers use on-going assessment to inform the planning for the lessons so that tasks are matched well to pupils varying abilities and their prior learning and demonstrates high expectations for all

	
	
	

	1.3 Demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils
· All teachers apply clear and consistent behaviour management strategies according to school policy.

· All teachers model “good” behaviour that promotes a strong sense of partnership, trust and learning together

· All teachers have high expectations of pupils in terms of attitudes to learning and behaviour


	
	
	

	Outstanding:
· They manage pupils’ behaviour highly effectively with clear rules that are consistently enforced.

· Teachers check pupils’ understanding systematically and effectively in lessons, offering clearly directed and timely support.

· Teachers provide adequate time for practice to embed the pupils’ knowledge, understanding and skills securely. They introduce subject content progressively and constantly demand more of pupils. Teachers identify and support any pupil who is falling behind, and enable almost all to catch up.

· Teachers are determined that pupils achieve well. They encourage pupils to try hard, recognise their efforts and ensure that pupils take pride in all aspects of their work. Teachers have consistently high expectations of all pupils’ attitudes to learning.

· Pupils are eager to know how to improve their learning. They capitalise on opportunities to use feedback, written or oral, to improve.

· Teachers are quick to challenge stereotypes and the use of derogatory language in lessons and around the school. Resources and teaching strategies reflect and value the diversity of pupils’ experiences and provide pupils with a comprehensive understanding of people and communities beyond their immediate experience.
Good:

· Pupils focus well on their learning because teachers reinforce expectations for conduct and set clear tasks that challenge pupils.

· In lessons, teachers develop, consolidate and deepen pupils’ knowledge, understanding and skills. They give sufficient time for pupils to review what they are learning and to develop further. Teachers identify and support effectively those pupils who start to fall behind and intervene quickly to help them to improve their learning.

· Teachers expect and encourage all pupils to work with positive attitudes so that they can apply themselves and make strong progress.

· Most pupils commit to improving their work. They are given time to apply their knowledge and understanding in new ways that stretches their thinking in a wide range of subjects, and to practise key skills.

· Teachers challenge stereotypes and the use of derogatory language in lessons and around the school. Teachers promote equality of opportunity and diversity in teaching and learning.

Strong performance:
Teachers command the classroom, skilfully leading, encouraging and extending pupils. They have the respect of both pupils and parents. They are at ease in their role, and discipline and dialogue are unselfconscious and effective.
Teaching is motivating, often inspiring, and basic principles are expertly taught. Expectations are challengingly high, realistic, based on sound experience, and take into account the abilities of all pupils. The pacing of lessons is well orchestrated and transitions between whole class teaching, group and individual work are seamless. Questioning and discussion are of a high order, relevant and at times deep. Pupils are consistently focused and engaged in their work, and are encouraged effectively to reflect on their own progress. Homework and independent activities are wisely chosen to extend the range and depth of pupils' knowledge, understanding and acquisition of skills.
The classroom is such that pupils feel welcomed and valued. The teacher ensures the classroom is a safe, lively and interesting place to be. It includes learning walls/prompts to encourage independent learning, examples of pupils’ work representing all abilities and clearly demarcated areas that are well labelled/signposted with easily accessible resources encouraging independence. Teachers lead, encourage and extend pupils’ learning.  All learners are challenged, especially those at ends of the ability ranges and those entitled to pupil premium funding. All make good progress and some make exceptional progress. Positive relationships enhance the environment; teachers have the respect of pupils and vice versa



	2.0 Promote good progress and outcomes by pupils

	What does this standard look like in my school – School agreed descriptors
	Not fully met
	Met
	Exceeded

	2.1 Be accountable for pupils’ attainment, progress and outcomes
· All class teachers will evidence pupils’ progress towards end of year targets through accurately assessed work books, on-going assessment information and any formative testing used according to school policy (as defined by the school e.g half termly pupil progress reports)
	
	
	

	2.2 Plan teaching to build on pupils’ capabilities and prior knowledge
· All planning must reflect the pupils’ learning needs accurately and identify next steps for learning. 

· All planning must be based on pupils’ prior learning, skills and knowledge and include tasks that meet the learning needs of all pupils of varying abilities
· Teachers plan to use stimulating resources, including technology, to bring learning alive and increase pupil’s enjoyment and participation and so improve the progress they make
	
	
	

	2.3 Guide pupils to reflect on the progress they have made and their emerging needs
· All teachers must plan for opportunities that allow pupils to self-reflect on their progress and their next steps for learning

· All teachers give pupils the opportunity to discuss their work with their peers that helps in them to learn from each other, identify their own next steps and improve their work
	
	
	

	2.4 Demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching
· All lessons will demonstrate a wide range of strategies, and a methodical approach to scaffolding the pupils’ conceptual understanding. 
· All teachers demonstrate their pedagogical understanding through the variety of teaching strategies deployed to engage all pupils and encourage active and collaborative learning
· Simple clear approach to teaching indicating clarity. Time used efficiently, no time wasted, spare moments filled with learning opportunities.

· Use new technologies imaginatively to support to engage all learners and encourage independent learning skills
	
	
	

	2.5 Encourage pupils to take a responsible and conscientious attitude to their own work and study

· The teacher is highly skilled at getting the most out of pupils

· Teaching allows pupils to sustain concentration and perseverance, structure their learning independently and use “thinking time” to consider a range of ways of tackling a problem or piece of work (independent learning skills). This enhances pupil progress
	
	
	

	Outstanding:

Teachers check pupils’ understanding systematically and effectively in lessons, offering clearly directed and timely support.

Teachers demonstrate deep knowledge and understanding of the subjects they teach. They use questioning highly effectively and demonstrate understanding of the ways pupils think about subject content. They identify pupils’ common misconceptions and act to ensure they are corrected.

Teachers are determined that pupils achieve well. They encourage pupils to try hard, recognise their efforts and ensure that pupils take pride in all aspects of their work. Teachers have consistently high expectations of all pupils’ attitudes to learning.

Pupils are eager to know how to improve their learning. They capitalise on opportunities to use feedback, written or oral, to improve.

Link to “outcomes” criteria:

Throughout each year group and across the curriculum, including in English and mathematics, current pupils make substantial and sustained progress, developing excellent knowledge, understanding and skills, considering their different starting points. 

The progress across the curriculum of disadvantaged pupils and pupils who have special educational needs and/or disabilities currently on roll matches or is improving towards that of other pupils with the same starting points. 
Good:

In lessons, teachers develop, consolidate and deepen pupils’ knowledge, understanding and skills. They give sufficient time for pupils to review what they are learning and to develop further. Teachers identify and support effectively those pupils who start to fall behind and intervene quickly to help them to improve their learning.

Teachers use their secure subject knowledge to plan learning that sustains pupils’ interest and challenges their thinking. They use questioning skilfully to probe pupils’ responses and they reshape tasks and explanations so that pupils better understand new concepts. Teachers tackle misconceptions and build on pupils’ strengths.

Teachers expect and encourage all pupils to work with positive attitudes so that they can apply themselves and make strong progress.

Most pupils commit to improving their work. They are given time to apply their knowledge and understanding in new ways that stretches their thinking in a wide range of subjects, and to practise key skills.

Link to “outcomes” criteria:

Across almost all year groups and in a wide range of subjects, including in English and mathematics, current pupils make consistently strong progress, developing secure knowledge, understanding and skills, considering their different starting points.

In a wide range of subjects, the progress of disadvantaged pupils and pupils who have special educational needs and/or disabilities currently on roll is close to or is improving towards that of other pupils with the same starting points.
Strong performance:
The teacher can analyse and evaluate the attainment and progress data of the pupils and adapt their teaching accordingly to maximise pupils’ progress

The teacher uses a variety of assessment data and assessment techniques such as questioning, feedback and work analysis to note which groups/individuals are not meeting their learning outcomes and adjust planning and lessons accordingly

A thorough understanding of pupils’ developmental and social backgrounds informs their practice. The teacher fosters a classroom ethos that promotes self and peer assessment and values pupils’ views and reflections and then acts upon them to maximise their progress. All pupils can articulate what they need to do to improve and this is evidenced in their work
New learning is explained well with clear and accurate modelling, including the use of accurate and technical vocabulary appropriate to the subject being taught. Unobtrusive reminders and reinforcement to the whole class about what is expected of them, together with questioning that allows the teacher to check and assess pupils’ understanding, results in good and better progress being made.



	3.0 Demonstrate good subject  and curriculum knowledge

	What does this standard look like in my school – School agreed descriptors
	Not fully met
	Met
	Exceeded

	3.1 Have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject and address misunderstandings
· All teachers have a professional responsibility to continue to develop a secure knowledge of all subjects within the primary curriculum and their application across the school.

· Subject knowledge is used to motivate, engage and inspire all pupils and promote their interest and progress in all subjects 
· Teachers will be clear about progression in all subjects and apply this in their teaching
	
	
	

	3.2 Demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of scholarship
· Teachers use their secure subject knowledge to plan learning that sustains pupils’ interest and challenges their thinking
· Subject knowledge is used to motivate, engage and inspire all pupils and promote their interest and progress in all subjects
· Teachers use questioning highly effectively and demonstrate understanding of the ways pupils think about subject content. Misconceptions are used to develop learning further
	
	
	

	3.3 Demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct use of standard English, whatever the teacher’s specialist subject
· All teachers have good knowledge/understanding of the development and application of literacy skills in all key stages
· Teachers have a relentless focus on the teaching of basic skills which is designed to support pupils as they move through the school and onto their next stage of education

· Teachers use the correct technical vocabulary and grammatically correct English resulting in pupils at in EYs, KS1 and KS2 talking confidently about their work and in doing so, they use accurate subject specific language when explaining how they are approaching the tasks 
· All teachers take every available opportunity to successfully develop pupils’ literacy skills in all subjects
	
	
	

	3.4 If teaching early reading, demonstrate a clear understanding of systematic synthetic phonics
· All teachers must demonstrate a clear understanding of the teaching of systematic, synthetic phonics 

· All phonics teaching is systematic and regular and characterised by pace, precision, practice and progression
· Phonics teaching is helping pupils to tackle unfamiliar words and apply them in their writing
	
	
	

	3.5 If teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies

· All teachers must demonstrate a clear understanding of, and use, practical and visual strategies and images to support mathematical learning and progress
· The learning activities will be designed to develop pupils’ growing conceptual understanding. 
· All teachers must create opportunities for all pupils to engage in creative problem solving and open-ended challenges from Early Years onwards 
	
	
	

	Outstanding:

Teachers demonstrate deep knowledge and understanding of the subjects they teach. They use questioning highly effectively and demonstrate understanding of the ways pupils think about subject content. They identify pupils’ common misconceptions and act to ensure they are corrected.

Teachers embed reading, writing and communication and, where appropriate, mathematics exceptionally well across the curriculum, equipping all pupils with the necessary skills to make progress. For younger children in particular, phonics teaching is highly effective in enabling them to tackle unfamiliar words.

Link to “outcomes” criteria:

Pupils are typically able to articulate their knowledge and understanding clearly in an age-appropriate way. They can hold thoughtful conversations about them with each other and adults. 

Pupils read widely and often across subjects to a high standard, with fluency and comprehension appropriate to their age. Pupils in Year 1 achieve highly in the national phonics check.

Link to “personal development” criteria:

Pupils are confident, self-assured learners. Their excellent attitudes to learning have a strong, positive impact on their progress. They are proud of their achievements and of their school. 

Good:

Teachers use their secure subject knowledge to plan learning that sustains pupils’ interest and challenges their thinking. They use questioning skilfully to probe pupils’ responses and they reshape tasks and explanations so that pupils better understand new concepts. Teachers tackle misconceptions and build on pupils’ strengths.

Teachers develop pupils’ reading, writing and communication, and where appropriate mathematics, well across the curriculum. For younger children in particular, the teaching of phonics is effective in enabling them to tackle unfamiliar words.

Link to “outcomes” criteria:

Pupils read widely and often, with fluency and comprehension appropriate to their age. A very large majority of pupils in Year 1 achieve the expected standard in the national phonics check. 

Link to “personal development” criteria:

Pupils are confident and self-assured. They take pride in their work, their school and their appearance. 

Pupils’ attitudes to all aspects of their learning are consistently positive. These positive attitudes have a good impact on the progress they make.



Strong performance:
Teachers are able to teach their specialism clearly, intelligently and inventively, showing considerable breadth and initiative. They have a keen sense of the most effective and engaging ways of communicating the subject matter to pupils of all abilities and attitudes.
The teacher will have a deep knowledge and understanding of their subject/curriculum area and impart their knowledge authoratively within the classroom (and across the wider school community) so that pupils are engaged in learning. The teacher will draw upon research and evaluations of innovative curriculum practices, and use the evidence to inform their own practice (and sometimes that of other colleagues)

Teaching promotes their own passion and expertise in the subject and they choose well-judged strategies to teach clearly, intelligently and inventively so that pupils learn well across the curriculum.

A lively style of delivery captures the pupils’ interest so are then keen to contribute and share their ideas and as a result, pupils grow in confidence and are willing to make mistakes and then learn from them deepening their understanding.

In English lessons, pupils’ use of higher level vocabulary is actively encouraged and the teacher takes time to identify when and how it used and challenges the pupils to explain the meaning.

The quality of planning and preparation means that everything that was needed was to hand so that pupils could get on with their work with no time wasted. A useful “writer’s toolkit” was provided on each table in the English Leader’s class to encourage independence.

A firm foundation of learning leads to pupils making good progress. That foundation is based on clearly modelled examples, encouragement when more interesting and relevant vocabulary is used by pupils, skilful questions that successfully engage the learners who are then keen to contribute and share their ideas and positive and friendly pupil/teacher relationships.

In mathematics, there was an atmosphere of high challenge for all as they were tasked to “explore and play with prisms” and work out a series of volume and area calculations where multiple answers were acceptable. This was in strong contrast to the Y5 lesson previously seen where one answer alone was correct with no opportunities given to extend pupils’ own reasoning skills.

In the top/middle ability group, the focus was on pie charts and interpreting data using pie charts through accurate percentages. Lots of problem solving evident designed to develop pupils’ ability to think for themselves and to keep trying, even when faced with a tough challenge. Similarly, the low ability group were also working on pie charts. In looking at their books, teaching
had applied a suitably systematic approach to the theme so that it was sequenced and pupils could access the learning at their own ability level
In a Reception class phonics session, the well thought out structure, the lively pace and stimulating content caught and sustained the children’s attention and led to new learning. The children knew the flashcard routine well and the teacher was quick to remind children not too over sound, and to model and then praise the children when they got it right.

In Early Years (R), the writing books gave strong evidence that all pupils are encouraged to write and are growing in independence. They are being taught correct letter formation correctly and links to phonic learning are clear in the way that they attempt to spell words in a phonetically plausible way.

Good use is made of regular, daily activities to reinforce what had been taught earlier and the TA working with lower attaining pupils supporting them to apply their emerging skills in writing

Good opportunities for multi-sensory work; actions to support sounds; letter cards for spelling – all this engage children well
	4.0  Plan and teach well structured lessons

	What does this standard look like in my school – School agreed descriptors
	Not fully met
	Met
	Exceeded

	4.1 Impart knowledge and develop understanding through effective use of lesson time
· All teachers will demonstrate effective management of lesson time so promoting pupils’ knowledge, understanding and curiosity

· All tasks/activities must be matched to the time available and allow for sufficient challenge  

· Teachers will allow sufficient time for pupils to complete tasks, consolidate understanding and extend their learning
· Pupils will know what is expected and be eager to get on with their work.

· Lessons will demonstrate a simple clear and approach to teaching. 
· Time is used efficiently, no time wasted, spare moments filled with learning opportunities.
	
	
	

	4.2 Promote a love of learning and children’s intellectual curiosity
· Teachers are highly skilled at moving around the class while pupils are learning, asking searching questions and showing them how they can improve their work. No time is wasted

· All teachers will use a wide range of imaginative teaching strategies and thinking activities that facilitate all pupils’ engagement with learning 

· All teachers will ensure easy access to and use of stimulating resources, including the effective use of other adults, that will enhance their learning

· Teachers’ questioning of pupils allows them to make meaning of their learning and to probe for fuller understanding. Pupils then generate their own questions with confidence and develop skills of learning to learn
	
	
	

	4.3 Set homework and plan out-of-class activities to consolidate and extend the knowledge and understanding pupils have acquired
· All teachers will set homework according to school policy

· All teachers will organise activities and visits that enhance pupils’ learning
	
	
	

	4.4 Reflect systematically on the effectiveness of lessons and approaches to teaching
· Planning will demonstrate teachers’ effective self-evaluation that informs future learning and adaptations to lessons as appropriate
· All teachers will routinely evaluate the impact of their teaching on the progress of all learners and take action to improve their planning and practice where necessary
	
	
	

	4.5 Contribute to the design and provision of an engaging curriculum within the relevant subject area(s)
· All teachers are expected to contribute to the development and implementation of an engaging and interesting curriculum across the school
· Teachers in their planning identify key concepts that must be taught and the key activities that will aid the pupils’ understanding across a wide range of curriculum subjects

· Teachers identify and explore links within/between subjects/curriculum areas when planning lessons 
· All teachers contribute to the school’s curriculum providing well-organised, imaginative and effective opportunities for learning and a broad range of experiences which contribute well to pupils’ development and well-being.
	
	
	

	Outstanding:

Teachers plan lessons very effectively, making maximum use of lesson time and coordinating lesson resources well.

Teachers set challenging homework, in line with the school’s policy and as appropriate for the age and stage of pupils, that consolidates learning, deepens understanding and prepares pupils very well for work to come.

Pupils love the challenge of learning and are resilient to failure. They are curious, interested learners who seek out and use new information to develop, consolidate and deepen their knowledge, understanding and skills. They thrive in lessons and also regularly take up opportunities to learn through extra-curricular activities. 

Pupils are eager to know how to improve their learning. They capitalise on opportunities to use feedback, written or oral, to improve.
Link to “personal development” criteria**:

Pupils are confident, self-assured learners. Their excellent attitudes to learning have a strong, positive impact on their progress. They are proud of their achievements and of their school. 

**All PDW criteria have strong links to pupils’ love of learning and their learning behaviour.
Good:

Teachers use effective planning to help pupils learn well. Time in lessons is used productively.

Teachers set homework, in line with the school’s policy and as appropriate for the age and stage of pupils, that consolidates learning and prepares pupils well for work to come.

Pupils develop the capacity to learn from mistakes and they become keen learners who want to find out more. Most are willing to find out new information to develop, consolidate and deepen their knowledge, understanding and skills, both in lessons and in extra-curricular activities.

Most pupils commit to improving their work. They are given time to apply their knowledge and understanding in new ways that stretches their thinking in a wide range of subjects, and to practise key skills.

Link to “personal development” criteria**:

Pupils are confident and self-assured. They take pride in their work, their school and their appearance. 

Pupils’ attitudes to all aspects of their learning are consistently positive. These positive attitudes have a good impact on the progress they make.

**All PDW criteria have strong links to pupils’ love of learning and their learning behavior

Strong performance: 
The pace of lessons is well measured and transitions between whole class teaching, group and individual work are seamless. No time is wasted. Teaching is motivating, often inspiring and basic concepts are expertly and accurately taught. The teacher will provide enrichment activities which are matched to a careful analysis of pupils’ needs and interests, taking full account of their views.
Often working with colleagues to evaluate their teaching, the teacher will identify and use a broad range of techniques and strategies to enhance teaching and learning and demonstrate these regularly in their classroom practice. The well-judged and often imaginative teaching strategies ensure that all pupils make progress including those entitled to pupil premium funding and the most able
Pupils are keen to tackle challenges – they don’t want work that is either too easy or too hard. They actively engage in collaborative problem solving with positive results as seen in the science floor books.
In every class, pupils are encouraged to share ideas, collaborate and listen to each other as they embark on the highly engaging activities set for them. 



	5.0  Adapt teaching to respond to the strengths and needs of all pupils

	What does this standard look like in my school – School agreed descriptors
	Not fully met
	Met
	Exceeded

	5.1 Know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively
· Teachers systematically assess pupils’ progress and attainment accurately, record it appropriately and use it to plan lessons that match the learning needs of a wide range of abilities while challenging all pupils to learn further and make good and rapid progress 
· A lively style of delivery captures all pupils’ interest resulting in an eagerness to contribute and share their ideas 

· All planning must be based on pupils’ prior attainment, skills and knowledge

· All teachers demonstrate their pedagogical understanding through the variety of teaching strategies deployed to engage all pupils and encourage active and collaborative learning
	
	
	

	5.2 Have a secure understanding of how a range of factors can inhibit pupils’ ability to learn and how best to overcome these
· All teachers demonstrate a secure understanding of the needs of vulnerable pupils, including those entitled to pupil premium funding, and show sensitivity towards them while providing well targeted teaching to help narrow any gaps in attainment and progress with their less vulnerable peers. 
· All teachers know how to identify and support pupils whose progress, development and well-being is affected by changes or difficulties in their personal circumstances. They know who to go to for advice and help
	
	
	

	5.3 Demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt teaching to support pupils’ education at different stages of development
· Teachers, know and understand how children develop and that their progress and well-being are affected by a range of developmental and/or social factors

· All teachers will utilise the teaching strategies appropriate to pupils’ stages of development
	
	
	

	5.4 Have a clear understanding of the needs of all pupils, including those with special educational needs; those with high ability; those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching approaches to engage and support them
· All teachers know and actively promote effective personalised provision for all pupils so that all learners achieve their potential
· Teachers deploy other adults in the room effectively so they know what is expected of them and how to get the best outcomes for the pupils with whom they work
· Pupils who need more support than others are identified quickly by teachers and receive interventions that enable them to maintain their progress 

· Teachers will ensure pupils will receive targeted support from additional adults together with imaginative and creative use of resources that enhance the quality of learning
· Teachers know the pupils entitled to pupil premium funding and ensure that planning enables those pupils to make progress that narrows the gap in attainment
	
	
	

	Outstanding:

Teachers check pupils’ understanding systematically and effectively in lessons, offering clearly directed and timely support.

Teachers provide adequate time for practice to embed the pupils’ knowledge, understanding and skills securely. They introduce subject content progressively and constantly demand more of pupils. Teachers identify and support any pupil who is falling behind, and enable almost all to catch up.

Teachers demonstrate deep knowledge and understanding of the subjects they teach. They use questioning highly effectively and demonstrate understanding of the ways pupils think about subject content. They identify pupils’ common misconceptions and act to ensure they are corrected.

Link to “outcomes” criteria:

Throughout each year group and across the curriculum, including in English and mathematics, current pupils make substantial and sustained progress, developing excellent knowledge, understanding and skills, considering their different starting points. 

The progress across the curriculum of disadvantaged pupils and pupils who have special educational needs and/or disabilities currently on roll matches or is improving towards that of other pupils with the same starting points. 

Good:

In lessons, teachers develop, consolidate and deepen pupils’ knowledge, understanding and skills. They give sufficient time for pupils to review what they are learning and to develop further. Teachers identify and support effectively those pupils who start to fall behind and intervene quickly to help them to improve their learning.

Teachers use their secure subject knowledge to plan learning that sustains pupils’ interest and challenges their thinking. They use questioning skilfully to probe pupils’ responses and they reshape tasks and explanations so that pupils better understand new concepts. Teachers tackle misconceptions and build on pupils’ strengths.

Link to “outcomes” criteria:

Across almost all year groups and in a wide range of subjects, including in English and mathematics, current pupils make consistently strong progress, developing secure knowledge, understanding and skills, considering their different starting points.

In a wide range of subjects, the progress of disadvantaged pupils and pupils who have special educational needs and/or disabilities currently on roll is close to or is improving towards that of other pupils with the same starting points.
Strong performance:
The teacher can anticipate risk factors that undermine pupils’ learning and well-being and swiftly initiates strategies to support them. Teachers systematically use questioning and discussion to assess the effectiveness of their teaching and adapt lessons to match individual needs.
The teacher has a critical understanding of the most effective teaching and learning strategies, including approaches that personalise learning, providing opportunities for all to achieve their potential

The teacher has a keen sense of the most effective and engaging ways of communicating subject matter to pupils of all abilities and aptitudes. Learners of all abilities are challenged and given the confidence to do well 

The high quality teaching results in almost all pupils, including those entitled to pupil premium funding and the most able, make rapid and sustained progress

Teachers have a comprehensive understanding of the pupils in their classes. Teachers use the information about pupils’ strengths and weaknesses well. They leave nothing to chance.
Teachers and teaching assistants work seamlessly together. Together, they help pupils falling behind to catch up and move the ‘quick graspers’ on to new learning. As a result, pupils make strong progress and a high proportion of pupils are now working at standards above those expected for their age. 




	6.0  Make accurate and productive use of assessment 

	What does this standard look like in my school – School agreed descriptors
	Not fully met
	Met
	Exceeded

	6.1 Know and understand how to assess the relevant subject and curriculum areas, including statutory assessment requirements
· All teachers will know, understand and use the national curriculum expectations to accurately assess pupil’s performance across all subjects and within lessons 

· All teachers will engage in school and wider partnership moderation activities to ensure their assessments are accurate
· All teachers will assess and use their assessments in line with school policy
	
	
	

	6.2 Make use of formative and summative assessment to secure pupils’ progress
· Teachers’ planning will be informed by an in depth understanding of standards, progression and accurate assessment of all pupils in their class
· Teachers’ planning will be fine-tuned and adapted to meet the learning needs of all pupils
· Teachers will use on-going assessments to amend their lessons if needed to secure good progress 
	
	
	

	6.3 Use relevant data to monitor progress, set targets, and plan subsequent lessons
· Teachers systematically assess pupils’ progress and attainment accurately, record it appropriately and use it to plan lessons that match the learning needs of a wide range of abilities while challenging all pupils to learn further and make good and rapid progress 

· Teachers’ effective use of data will enable them to set (challenging) targets and plan future lessons

· The teacher’s analysis of progress data will lead to lessons that reflect personalised learning needs
	
	
	

	6.4 Give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback
· All teachers will consistently use the school’s “Marking/Feedback Policy”

· All teachers will demonstrate an excellent ability to provide pupils with accurate, constructive and incisive feedback focused on what they are doing well and what they need to do to make their work better
· All teachers give regular and constructive feedback, oral and written, linked to the age related subject expectations, learning objective and the success criteria. Time is given for pupil response to the marking/feedback using oral or written methods as appropriate and aligned with school policy

	
	
	

	Outstanding:

Teachers plan lessons very effectively, making maximum use of lesson time and coordinating lesson resources well.

Teachers check pupils’ understanding systematically and effectively in lessons, offering clearly directed and timely support.

Teachers provide pupils with incisive feedback, in line with the school’s assessment policy, about what pupils can do to improve their knowledge, understanding and skills. The pupils use this feedback effectively.

Pupils are eager to know how to improve their learning. They capitalise on opportunities to use feedback, written or oral, to improve.
Good:

Teachers use effective planning to help pupils learn well. Time in lessons is used productively.
Teachers give pupils feedback in line with the school’s assessment policy. Pupils use this feedback well and they know what they need to do to improve.

Most pupils commit to improving their work. They are given time to apply their knowledge and understanding in new ways that stretches their thinking in a wide range of subjects, and to practise key skills.

Strong performance:
· The teacher will use an analysis of national tests, optional tests, and other assessments to identify strengths and areas of weakness and make a difference to their planning that ensure all pupils make progress against their targets

· The teacher uses pupil attainment and progress data as a means of judging the effectiveness of their teaching and as a basis for any appropriate changes or improvements to their teaching

· Teachers adapt their lessons according to how well pupils are learning

· Teachers enable pupils to identify and remedy their misunderstandings and build on their successes.

· Assessment and feedback is regular, constructive and helps them to improve

· Pupils’ progress is well monitored during lessons. This allows teachers to move pupils’ learning on and deal with any misconceptions in a swift and timely manner.
· Teachers use assessment to identify pupils who are falling behind so they can catch up quickly 

· Teacher observes, questions, listens and circulates to check understanding and improve progress. Muddled thinking is identified and unpicked

· The teacher provides incisive written and/or verbal feedback that helps pupils to improve their work
· Pupils have a clear understanding of how well they are doing currently and what they need to do to improve

· Teachers’ teaching shows clear change of direction when and where necessary in order to meet pupils’ learning needs.

· Pupils are always clearly challenged by what they are learning.

· Teacher uses a range of lower and higher order questions to promote thinking and reasoning and every opportunity is seized to check pupils’ understanding. 

· Teacher uses a variety of techniques to ensure maximum participation and does not rely solely on pupils who volunteer the answer.

· Pupils can be seen to be developing independence and making good choices. They use the available resources, such as spelling note books, to check their work; they look back at their work and assess how well they have done and they are not afraid to experiment with language

· Teachers and other adults circulate to probe and prompt and encourage pupils to analyse their successes or misconceptions and improve their understanding



	7.0  Manage behaviour effectively to ensure a good and safe learning environment

	What does this standard look like in my school – School agreed descriptors
	Not fully met
	Met
	Exceeded

	7.1 Have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous behaviour both in classrooms and around the school, in accordance with the school’s behaviour policy

· All teachers ensure they set clear routines, rules, structures and boundaries that are agreed with all pupils, are part of the school’s behaviour policy and used effectively in the classroom and around the school 

· All teachers model courteous, considerate and respectful behaviour and expect pupils to conduct themselves in the same manner during and outside lessons
	
	
	

	7.2 Have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise, sanctions and rewards consistently and fairly

· All teachers use the school’s behaviour management strategies systematically to create a safe and positive learning environment within an ethos of trust and mutual respect
· All teachers will use a range of behaviour management techniques and strategies,

            adapting them as necessary to promote the self-control and independence of learners
	
	
	

	7.3 Manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them

· All teachers manage the class so that there are high levels of engagement, collaboration and co-operation with minimal disruption to learning. Pupils’ attitudes to learning help their progress across the lesson 
· As a result, the pupils want to learn and behaviour in lessons is excellent. Pupils are engaged and concentrate well on a range of well planned, practical tasks that help them to develop socially as well as academically
	
	
	

	7.4 Maintain good relationships with pupils, exercise appropriate authority and act decisively where necessary

· All teachers manage the class so that pupils work together and form good relationships, demonstrating positive attitudes to each other and to all adults
· Teachers will treat pupils with dignity, build relationships rooted in mutual respect, and at all times observe proper boundaries appropriate to a teacher’s professional position
	
	
	

	Outstanding:

Teachers are determined that pupils achieve well. They encourage pupils to try hard, recognise their efforts and ensure that pupils take pride in all aspects of their work. Teachers have consistently high expectations of all pupils’ attitudes to learning. 

Teachers are quick to challenge stereotypes and the use of derogatory language in lessons and around the school.

Link to PDBW criteria:

Pupils are confident, self-assured learners. Their excellent attitudes to learning have a strong, positive impact on their progress. They are proud of their achievements and of their school. 

Staff and pupils deal effectively with the very rare instances of bullying behaviour and/or use of derogatory or aggressive language.

**All PDW criteria have strong links to standard 7
Good:

Teachers expect and encourage all pupils to work with positive attitudes so that they can apply themselves and make strong progress. 

Teachers challenge stereotypes and the use of derogatory language in lessons and around the school.
Link to PDBW criteria:

Pupils are confident and self-assured. They take pride in their work, their school and their appearance. 

Pupils’ attitudes to all aspects of their learning are consistently positive. These positive attitudes have a good impact on the progress they make.

Teachers and other adults promote clear messages about the impact of bullying and prejudiced behaviour on pupils’ well-being.

**All PDW criteria have strong links to standard 7
Strong performance:

· Teachers’ use of behaviour management strategies are delivered with the minimum of effort and are highly effective

· The teacher uses personalised learning and behaviour management strategies so that those with behavioural difficulties improve over the time with that teacher

· Positive teacher – pupil relationships where pupils feel it matters to teachers that they do well. This has a very noticeable impact on the attitudes to learning in terms of motivation to do well, work ethic and enthusiasm for the tasks in hand, as well as pupils feeling safe and cared for

· The teacher works alongside colleagues on pastoral and wider pupil related issues giving or taking advice when appropriate to good effect.
· The classroom environment is an inspirational example of practice, appropriate to the age range or phase. Resources, including books and IT, are well-chosen and stimulating, contributing significantly to progress in lessons. Resources excite, extend and support different abilities, interests and aptitudes.
· Within lessons, pupils behave extremely well, listening very carefully to each other and to the teachers. Pupils of all abilities take an active part in discussions and rarely stray away from the topic which they have been asked to consider. They are keen to answer questions and are happy to offer ideas but also to accept alternative views. 

· Pupils are confident, self-assured learners. Their excellent attitudes to learning have a strong, positive impact on their progress. They are proud of their achievements and of their school. 




	8.0  Fulfil wider professional responsibilities

	What does this standard look like in my school – School agreed descriptors
	Not fully met
	Met
	Exceeded

	8.1 Make a positive contribution to the wider life and ethos of the school
· Teachers must demonstrate a positive contribution to developing links with the local and wider community

· All teachers will promote a whole school ethos that provides a positive climate for learning, fostering good behaviour and good relationships across the wider community including pupils, staff and parents
· All teachers will know how to use the skills of technology to support their wider professional activities
	
	
	

	8.2 Develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist support
· All teachers must engage in professional dialogue with colleagues and act on constructive advice as appropriate

· All teachers work in partnership with colleagues to sustain commitment to learning
· All teachers will commit to sharing good practice and learning from  and between each other
	
	
	

	8.3 Deploy support staff effectively
· All teachers will deploy available, additional adults effectively within the classroom

· All teachers will target the support of additional adults to enhance the quality of learning for groups of pupils within class or in interventions

· All teachers will share their planning (or co-plan) with support staff and engage in joint evaluation of the learning and next steps
	
	
	

	8.4 Take responsibility for improving teaching through appropriate professional development, responding to advice and feedback from colleagues
· All teachers will identify their own professional development needs, based on self-reflection, act upon them and evidence it in their practice

· All teachers know what good/outstanding teaching look like and strive to maintain or enhance their skills as appropriate  

· All teachers contribute to their own professional development through their engagement with coaching, mentoring and learning from “best practice”
	
	
	

	8.5 Communicate effectively with parents with regard to pupils’ achievements and well-being

· All teachers will follow the school’s procedures for formal meetings with parents on pupil progress and achievement 

· All teachers will actively engage in a professional manner with parents to support their pupils’ well being

· All teachers will demonstrate an excellent ability and a professional manner in providing parents with accurate and constructive feedback focused on their children’s attainment, progress and next steps for learning
	
	
	

	Outstanding (Leadership and management criteria)

· Leaders and governors have created a culture that enables pupils and staff to excel. They are committed unwaveringly to setting high expectations for the conduct of pupils and staff. Relationships between staff and pupils are exemplary.
· Staff reflect on and debate the way they teach. They feel deeply involved in their own professional development. Leaders have created a climate in which teachers are motivated and trusted to take risks and innovate in ways that are right for their pupils. 
· Leaders use incisive performance management that leads to professional development that encourages, challenges and supports teachers’ improvement. Teaching is highly effective across the school.
· The school gives parents accurate information about how well their child is progressing, how well their child is doing in relation to the standards expected, and what their child needs to do to improve.
Good (Leadership and management criteria)
· Leaders set high expectations of pupils and staff. They lead by example to create a culture of respect and tolerance. The positive relationships between leaders, staff and pupils support the progress of all pupils at the school.

· Teachers value the continuing professional development provided by the school. It is having a positive impact on their teaching and pupils’ learning. Teaching is consistently strong across the school or, where it is not, it is improving rapidly.
· Parents are provided with clear and timely information on how well their child is progressing and how well their child is doing in relation to the standards expected. Parents are given guidance about how to support their child to improve.  
Strong performance:

· The teacher is willing to play a role in the development of school policy and in the professional life of the school

· The teacher is well regarded by pupils, colleagues and parents

· The teacher is open to the giving and receiving of professional advice for the benefit of pupils’ enhanced learning

· The teacher works with colleagues to evaluate their own teaching and then identify and use a broad range of techniques and strategies to enhance teaching and learning and demonstrate these regularly in their classroom practice

· The teacher shares his/her practice with others and acts as coach or mentor to those who are seeking to improve their practice further

· The teacher engages with and contributes to professional networks beyond the school.
· The teacher designs and evaluates innovative teaching strategies to ensure pupil progress is maximised

· The teacher makes full use of continuing professional development and appropriate research. They recognise the vital importance of out-of-school and extra- curricular activities, both academically and personally, and play a leading role here and in the wider life of the school.


	PART TWO: PERSONAL AND PROFESSIONAL CONDUCT

A teacher is expected to demonstrate consistently high standards of personal and professional conduct. The following statements define the behaviour and attitudes which set the required standard for conduct throughout a teacher’s career
	Not fully met
	Met
	Exceeded

	Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside school, by:
	
	
	

	· Treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper boundaries appropriate to a teacher’s professional position
	
	
	

	· Having regard to the need to safeguard pupils’ well-being, in accordance with statutory provisions
	
	
	

	· Showing tolerance of and respect for the rights of others
	
	
	

	· Not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual respect, and tolerance of those with different faiths and beliefs
	
	
	

	· Ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to break the law
	
	
	

	· Teachers must have a proper and professional regard for the ethos, policies and practice of the school in which they teach, and maintain high standards in their own attendance and punctuality
	
	
	

	· Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional duties and responsibilities
	
	
	

	Comment:




Appendix I

	Standard
	Leadership potential
	Characteristics/competencies

	1.1 Set high expectations which Inspire, motivate and challenge pupils


	The teacher actively seeks best practice in teaching and learning from within their own school, from a range of colleagues in their partnership schools or from external providers. 
They adapt their own practice to enable pupils to extend their own learning and make rapid progress against their targets. 
They demonstrate a team commitment to providing a safe learning environment for all pupils through modelling and coaching

They lead professional learning groups across the school and provide regular coaching and mentoring to support their colleague’s’ professional development  


	Professional respect from colleagues within and beyond the school
Excellent understanding of the characteristics of outstanding teaching

Leading teams

Coaching and mentoring

Modelling excellent practice

Developing others

Convincing, persuading and negotiating skills

	1.2 Promote good progress and outcomes by pupils


	Demonstrates an extensive understanding of and expertise in relevant and up to date assessment systems and tests
Advises colleagues on classroom organisation, behaviour management, the effective use of creative and engaging teaching strategies and the use of formative and summative assessment to maximise pupil progress
Contributes to cross school collaborative planning, teaching and evaluations of teaching and leads on best practice meetings across partnerships
Train and develop support staff
	Research skills

Extensive knowledge

Analytical skills
Evaluative skills
Collaborative learning skills

Builds strong relationships built on trust

Developing others

	1.3 Demonstrate good subject  and curriculum knowledge


	The teacher has intrinsic curiosity about subjects/aspects of the curriculum, they keep up with developments and their teaching reflects their expertise.

Using this expertise and knowledge of national and international research and development, they lead professional learning groups within and beyond their own school e.g. staff meetings, In-service events and city wide or cluster groups
Produce high quality teaching materials reflecting their up to date knowledge and expertise and aimed at supporting colleagues to enhance their own practice

Train and develop support staff


	Self-motivated research

Extensive knowledge of local, national and international educational developments

Leads through motivating and energising others
Excellent oral and written communication skills
Curriculum development and design skills

Thorough understanding of progression across all subjects of curriculum

	1.4  Plan and teach well 

structured lessons


	Takes a lead role in determining the content of long term/medium term and short term planning documents in their own subject/curriculum aspect
Take a leading role in planning collaboratively with colleagues in order to promote consistent and effective practice

Leads professional learning conversations with colleagues across the school on such subjects as “planning for outstanding learning”

Supports and mentors less experienced colleagues in all aspects of planning, data analysis and assessment for learning

As a result of wider professional development and wider professional networking, demonstrate good and outstanding teaching that supports rapid and exceptional progress for pupils
	Innovates

Creates

Design skills – lesson sequencing

Models excellent practice

Understanding of others’ emotions

Tailors support, advice and training to different audiences
Convincing, persuading and negotiating skills
Collaborative and partnership working

Ability to accelerate progress of pupils
Coaching and mentoring skills

	1.5  Adapt teaching to respond to the strengths and needs of all pupils


	Contributes to the professional development of support staff in understanding how children develop and the factors that influence their learning
The teacher works with colleagues to evaluate their own teaching and from this identifies and uses a broad range of techniques and strategies to enhance teaching and learning for all pupils. The teacher models these regularly in their own classroom practice and extends invitations for others, from their own school or from wider partnership schools, to work alongside them to enhance their practice

Has an exceptional expertise in maximising all available resources to meet the learning needs of all pupils including ICT, books, visual stimuli, learning prompts and aids.  
These resources excite, extend and support pupils of different abilities and aptitudes and with different interests

The teacher uses this expertise across the school community and advises colleagues
	Extensive knowledge and understanding of child development and its impact on learning

Ability to develop a culture of self-evaluation

Motivates and enthuses colleagues

Empowers individuals and teams

Persuading, convincing and negotiating skills

Modelling good practice skills

Coaching skills

Positive impact

	1.6  Make accurate and productive use of assessment


	Teacher has an awareness of school, local, national and international benchmarks for pupils’ progress and attainment
The teacher takes a leading role in analysing pupil data against school and national expectations and from this identifies strengths and areas of weaknesses (department, keystage, year group)

Links the analysis into the school development planning process

Uses the analysis to target improvements across their own class, year group, key stage, department

Leads on assessment/moderation groups within wider clusters and partnerships
	Extensive knowledge and understanding of data and its uses

Analytical skills

Ability to make connections to strategies for improvement in order to achieve excellence

Leads teams, professional groups within and beyond school

Excellent oral and written communication skills

Collaborative learning

Identifies opportunities from wider partnership working 
Consults, negotiates, makes judgements and gains consensus when working collaboratively


	1.7  Manage behaviour effectively to ensure a good and safe learning environment


	The teacher has an excellent rapport with pupils in their own class and across the school
The classroom environment promotes respect for and from pupils, parents and carers

The classroom environment is an inspirational example of professional practice and can be adapted to meet the varying needs of a range of ages and phases and so serve as a model of good practice

The teacher liaises in a professional manner with external agencies to secure appropriate support for pupils at risk or in need of interventions

The teacher contributes/represents the school at Consortia or professional networks

The teacher coaches and mentors colleagues who are experiencing difficulties with behaviour management

	Enjoys the respect of pupils, colleagues, parents and the wider school community

Promotes trust

Negotiating skills

High level professional communication skills when working with external providers and agencies
Tailors support, advice and training to different audiences
Sensitive to the emotions of colleagues

	1.8  Fulfil wider professional responsibilities


	The teacher plays a significant role in the development of school policy and in the professional life of the school
The teacher works closely with colleagues across the wider partnerships, including networks, clusters, consortia etc, in developing, implementing and evaluating policies and practice that will impact positively on school improvement and so on the pupils they teach
The teacher uses their secure and well researched subject knowledge and pedagogical expertise to influence their colleagues and others outside their own school
Where there is resistance, the teacher demonstrates high level influencing skills to change and improve practice

The teacher reports to Governors on school improvement or self-evaluation issues
Supports the induction of GTP/NQTs

Participates in initial teacher training where appropriate

Facilitate training and support opportunities to wider groups of professionals outside of their own school
	Take decisions

Design, develop and deliver in terms of whole school policy and practice

Securing commitment from colleagues

Ability to work with a wide range of people across the wider community

Influencing skills

Promoting open communication
Have high expectations

Articulate to others those high expectations

Hold others to account for performing in line with high expectations

Tailors support, advice and training to different audiences within and beyond the school




Appendix II

	NATIONAL STANDARD
	UPS1-2
	UPS 3

	Professional Practice 
Teaching and Learning

Relevant

Standards

1a; 2b,c,e; 3a.c; 4a,b,c; 5(all); 6a; 7a,b,c; 8c

Part 2

	All teaching and learning is good, some outstanding.

All relevant standards implemented independently. Acts as a role model to mentor others. Trials and evaluates innovative practice for impact 
· The teacher is adaptable to a range of settings, age groups and abilities

· has a secure and up-to-date knowledge of good practice in teaching techniques relevant to their subject/curriculum area/aspect
· uses a wide range of assessment for learning strategies to further pupils’ learning 

· uses homework and other learning opportunities outside the classroom to enhance pupils’ learning 

· demonstrates effective lesson structures, organisation and teaching strategies which motivate pupils and enable them to make good progress

· promotes positive targeted support for pupils’ particular learning needs 

· takes positive steps to improve the quality of pupils’ learning – anticipating difficulties, resolving problems, improving resources 

· has high expectations of all pupils, creates interesting learning opportunities, encourages all pupils to learn 

· thinks analytically and plans lessons on the basis of analysis of pupil performance 

· the teacher makes effective use of PPA time to plan, prepare and assess pupils’ work, taking account of their individual needs
· has teaching skills which lead to excellent results and outcomes
· demonstrates excellent and innovative pedagogical practice

· provides positive targeted support for pupils’ particular learning needs 
· transitions between whole class teaching, group and individual work are seamless

· Questioning and discussion are of a high order, relevant and aimed at deepening pupils’ understanding and checking progress
· efficient and creative use of time and resources, including support staff and other adults, leads to excellent learning and progress

· understands and uses pupils’ starting points to plan for accelerated progress to ensure they make progress that is better than national averages 

· makes accurate comparisons between the progress of their learners and all pupils nationally

· provides enrichment activities which are matched to a careful analysis of pupils’ needs and interests, taking full account of their views 

· utilises effective lesson structures, organisation and creative/imaginative teaching strategies which motivate and engage pupils and so enable them to make good or better progress 
The teacher works with others across the key stage/school to evaluate planning and amend accordingly
· uses prior knowledge of pupils’ learning needs, based on analysis of progress data, to plan lessons and sequences of lessons for groups and individuals that match their learning needs well

· plans effective lessons and teaching strategies that engage and motivate pupils to learn well

· based on on-going evaluation of learning, amends planning accordingly 
· Planning indicates that he/she communicates learning objectives clearly to pupils

· Contributes to cross school collaborative planning, teaching and evaluations of teaching
	All teaching and learning is good, much outstanding.

All relevant standards implemented independently. Acts as a model of good practice to coach and mentor others. Designs and evaluates innovative strategies to impact across the school

· Works actively with all colleagues to evaluate their teaching strategies and so promote self-reflection

· Demonstrate and models a wide range of teaching techniques, including assessment for learning strategies, that are innovative and imaginative and have an impact on pupils’ progress and their love of learning

· The teacher maximises all pupils’ capacity for learning through maintaining a focus on individual progress, setting challenging targets and implementing support strategies such as interventions and extra adult help, targeted at their specific learning needs 
· The teacher actively seeks best practice in teaching and learning from within their own school, from a range of colleagues in their partnership schools or from external providers

· As a result of wider professional development and wider professional networking, demonstrate outstanding teaching that supports rapid and exceptional progress for pupils
· They use this to extend their own classroom practice and to help and support colleagues develop their practice across the school
· The teacher takes a leading role in professional learning groups across the school
· The teacher provides regular coaching and mentoring to less experienced colleagues
Planning

· Take a leading role in planning collaboratively with colleagues in order to promote consistent and effective practice

· Leads professional learning conversations with colleagues across the school on such subjects as “planning for outstanding lessons”

· Supports and mentors less experienced colleagues in all aspects of planning, data analysis and assessment for learning

· As a result of wider professional development and wider professional networking, provides high quality planning and teaching materials that can be effectively utilised in their own school and across wider partnerships

· Advises colleagues on classroom organisation, behaviour management, the effective use of creative and engaging teaching strategies and the use of formative and summative assessment to maximise pupil progress
· Work with colleagues to evaluate their teaching and help them to identify and use a broad range of techniques and strategies to enhance teaching and learning and demonstrate these regularly in their own classroom practice
· Provide regular coaching and mentoring to those less experienced colleagues, demonstrating effective practice and providing advice and feedback



	Professional Outcomes

Relevant Standards

1b; 2a,b,c; 5a; 6c,d
	Almost all pupils achieve in line with school/cohort expectations; some exceed them

Analyses and evaluates data and/or practice to positively impact on practice and outcomes across the school
· The teacher has developed an extensive knowledge and understanding of the assessment process, both formative and summative
· The teacher applies this knowledge and understanding to assess pupils’ learning needs accurately and systematically and set tasks with appropriate challenge
· The teacher uses their extensive knowledge and understanding of assessment arrangements and as a result all pupils in the class are making good or better progress

· The teacher illustrates the progress made by pupils by the end of each review period and compares this with national levels of achievement  

· The teacher evaluates progress in relation to national and school targets

· The teacher uses assessment information to monitor pupils’ progress and to plan appropriately structured lessons
· The teacher uses assessment information to report clearly (to pupils, parents, other staff, governors) and in detail on progress achieved and action required

· The teacher makes effective use of strategies such as “assessment for learning” or “assessing pupil progress” across all lessons that they teach.
· The teacher can analyse statistical information applicable to their pupils and use this to evaluate the progress the pupils are making
· The teacher knows how to improve the effectiveness of assessment practice and uses this to evaluate the quality of teaching and learning across the school

· The teacher takes an active role in coaching less experienced colleagues to develop their analytical skills of pupil attainment and progress data

· The teacher regularly leads staff discussions and staff meetings on pupil progress and high expectations The teacher evaluates progress in relation to national, local and school targets 

· The teacher takes account of curriculum developments outside their immediate area of interest which are relevant to their own work, e.g. awareness of Early Learning Goals if teachers are in Key Stage 1 or 2, or the teaching of reading if teachers are in KS2

· The teacher knows the current requirements regarding national expectations in the teaching of literacy, numeracy and ICT 

· the teacher has made effective use of PPA time to plan, prepare and assess pupil’s work, taking account of their individual needs
	All pupils achieve in line with school/cohort expectations; many exceed them

Analyses and evaluates data and/or practice to positively impact on practice and outcomes across the school and the network

· The teacher takes a leading role in analysing pupil data, both school data and national data, and uses this analysis to identify strengths and areas of weakness.

· The teacher takes an active role in coaching less experienced colleagues in accurate and systematic assessment and demonstrates/models a wide range of strategies that recognise pupils’ learning needs and then accelerates their progress

· The teacher presents reports to appropriate audiences including Governors and LA personnel 

· The teacher supports colleagues in implementing teaching strategies that will raise pupil standards across the school

· The teacher has further developed their extensive knowledge and understanding of the assessment process, both formative and summative
· The teacher applies this knowledge and understanding with the wider team of colleagues through coaching, mentoring and monitoring 

· The teacher assesses the impact this work has on pupils’ standards and progress across the school



	Subject Knowledge and curriculum

Standard 3

Part 2
	The teacher draws upon research and evaluations of innovative curriculum practices, and uses the evidence to inform their own practice and that of other colleagues
· The teacher shows a secure and up-to-date knowledge of good practice in teaching techniques relevant to his/her subject/curriculum area/aspect  

· The teacher shows that he/she knows his/her subject/specialism in sufficient depth to teach creatively and effectively

· The teacher identifies and explores links within and between subjects/curriculum areas in their planning and ensures all teachers demonstrate progression across their subject in their planning
· The teacher takes account of curriculum developments outside his/her immediate area of interest which are relevant to his/her own work, e.g. awareness of EYFS framework

· The teacher draws upon research and evaluations of innovative curriculum practice and uses the evidence to inform their own teaching

· The teacher identifies and explores links within and between subjects/curriculum areas in their planning
· The teacher identifies and pursues opportunities for his/her professional development to improve his/her teaching and pupils’ learning
	The teacher draws upon research and evaluations of innovative curriculum practice and uses the evidence to inform their own teaching and that of their colleagues

· The teacher shows a secure and up-to-date knowledge of good practice in teaching techniques relevant to his/her subject/curriculum area/aspect and demonstrates this across the wider school community
· Takes a lead role in determining the content of long term/medium term and short term planning documents in their own subject/curriculum aspect
· The teacher uses their own exceptional expertise of their subject/curriculum area (and related pedagogy) to lead professional learning groups within and outside of their own school e.g. City wide or cluster groups

· Through deeper knowledge gained within this wider context, the teacher enhances their own practice in the classroom and that of others across the school



	Professional Development

Relevant Standards

2d,e; 3a,b,d,e; 4e; 5b,c,d; 6a; 8d; 

Part 2


	Plays a proactive role in leading the professional development of key stage or phase colleagues within and across the school (including coaching and mentoring)
· The teacher takes an active role in coaching less experienced colleagues to develop their teaching, planning expertise and analytical skills of pupil attainment and progress data

· The teacher regularly leads staff discussions and staff meetings on teaching strategies that impact positively on pupil progress 
· The teacher regularly and effectively mentors new staff members

· The teacher reflects on the  new learning through CPD, applies practice accordingly and analyses the impact on pupils’ motivation and progress
	Plays a proactive role in leading the professional development of colleagues within the school and beyond, including coaching and mentoring Leading staff development, training and inset.
· Research and extend their own learning through CPD opportunities and working beyond the school
· Draw upon this extended learning to continue to improve their own practice and that of others
· Demonstrate and models a wide range of teaching techniques, including assessment for learning strategies, that are innovative and imaginative and have an impact on pupils’ progress and their love of learning
· The teacher actively seeks best practice in teaching and learning from within their own school, from a range of colleagues in their partnership schools or from external providers

· As a result of wider professional development and wider professional networking, demonstrate outstanding teaching that supports rapid and exceptional progress for pupils
· They use this to extend their own classroom practice and to help and support colleagues develop their practice across the school
· Leads professional learning conversations with colleagues across the school on such subjects as “planning for outstanding lessons”

	Professional Relationships

Wider contribution to the school

Relevant Standards

1a; 6d; 7d; 8b,c,e; 

Part 2


	Positive and professional working relationships with pupils, colleagues, and parents lead to excellent class provision

The teacher plays a proactive role in building key stage or phase teams to improve provision and outcomes beyond their own class
· Contributes to school development planning and school self-evaluation 
· Contributes to whole school planning and schemes of work
· Takes a leading role in the building of team commitment with all colleagues

· Takes a leading role in developing and implementing whole school policy and practice and its evaluation

· Works actively with all colleagues to ensure consistent and good practice is applied across the school and in all classrooms

· Use their secure and well researched subject knowledge and pedagogical expertise to spread good practice across the school 
· Promotes high standards of behaviour and safety across the school ensuring all colleagues model high standards
· inspires trust and confidence in pupils and colleagues 

· Engages in co-coaching activities as a means of professional development

· provides model lessons for observation by colleagues 
· shares the outcomes of professional development with colleagues 
· identifies and pursues opportunities for his/her professional development to improve his/her teaching and pupils’ learning 

· makes effective use of outcomes of professional development 

· contributes to the preparation and/or delivery of school-based INSET sessions

· works effectively and in co-operation with relevant external agencies for the benefit of pupils
· provides relevant advice to school colleagues and other professionals,  mentors groups of/individual children and young people to further the development of their health or well-being
· provides good quality advice to parents/carers 

· considers risk factors that undermine or support children’s wellbeing and initiate strategies to: build relationships; facilitate conflict resolution and prepare children for learning

· effectively promotes the values and ethos of the school in the classroom and beyond

	Positive and professional working relationships with pupils, colleagues, parents and other schools lead to excellent class provision and play a proactive role in leading school wide teams to improve provision and outcomes across the school, the network and beyond

· Research and extend their own learning through CPD opportunities and working beyond the school and draw upon this extended learning to continue to improve their own practice and that of others
· draw upon this extended learning to inform policy and practice across all phases of their own school and measure its impact on standards and progress

· As well as whole school teams, the teacher works closely with colleagues across the wider partnerships, including networks, clusters, consortia etc, in developing, implementing and evaluating policies and practice that will impact positively on school improvement and so on the pupils they teach

· Use their secure and well researched subject knowledge and pedagogical expertise to influence their colleagues and others outside their own school

· Contributes and leads on the professional development of colleagues using a broad range of techniques and skills appropriate to their needs so that they demonstrate enhanced and effective practice in their own classrooms

· Participates in initial teacher training where appropriate

· Where there is resistance to change from a colleague, appraise the situation and then devise and implement effective strategies that will deal with the resistance and demonstrate impact on the pupils’ learning in that classroom

· Facilitate training and support opportunities to wider groups of professionals outside of their own school

· Contributes to the professional development of support staff in understanding how children develop and the factors that influence their learning

· Take the lead in creating a whole school positive climate for learning and fostering good relationships between staff, pupils and parents/carers

· Take the lead in creating a whole school positive climate for learning and fostering good relationships between staff, pupils and parents/carers
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